








The Saint Paul Career in Education Program

The Career in Education Programwas devel opad throughcollaboration between the Sant Paul Public Sthools andthe Saint Pau Federation of
Teachers. Thegoal of the programisto suppott the professional growth of teachers throughquality, collegial professional developnment and
assessment.

Career in Education
Board

9 teachers and 8 administrators

Standards of Effective Teaching

The Standards of Effective Teaching wer e developed by the
Career in Education Board to provide a framework for

meaningful discussion and assessment of teaching practice.

Achieveme nt of Tenure Program Professional Developme nt - Teacher Assistance Program
Tenured Staff

All first year teachers will have a . . .
mentor. Second year teachers will Tenured teachers have three options The Teacher Assistance Program is a

have a mentor unless they have 3 or for professional development and support program for tenured teachers

more years of teaching experience. assessment: experiencing serious instructional

Third year teachers will join a difficulties. It provides a process of

professional development team. 1. a team professional development support and assessment based on an
plan (PDP) improvement plan.

All probationary teachers will be 2. an individual PDP
observed and evaluated by a licensed 3. an annual observation and
administrator at least twice each year. evaluation by an administrator

Probationary teachers will participate
in comprehensive professional
development over all three years.




Questions and Answers about the Career in Education Program

Why is there a Career in Education Program?

The Career in Education Program supports the professional growth of teachers* in the Saint Paul Public
Schools. The underlying beliefs of the Career in Education Program are that:

* Quality professional development and assessment, aligned with state, district and school goals,
enhance teacher effectiveness, build confidence, and increase student achievement.

* Collegial collaboration and ongoing support from peers and administrators are vital to teacher
effectiveness and morale.

* Adequate time and resources are necessary for effective professional assessment and
development.

* A system that supports excellence in teaching will strengthen the district’s capacity to attract,
develop, and retain high quality professionals in the Saint Paul Public Schools.

* Throughout this document the term “teacher” refers to all licensed staff members who are included in
the Saint Paul Federation of Teachers (SPFT) bargaining unit.

What are the Standards of Effective Teaching?

The Standards of Effective Teaching are based on national models adapted for the Saint Paul Public
Schools by a committee consisting primarily of teachers. These standards provide a framework for
meaningful discussion and assessment of teaching practice (see page 14).

If I believe I have been dealt with unfairly in the Career in Education Program process, what is
my recourse?

Problems can be handled through a phone call or e-mail to one of the co-chairs of the Career in
Education Board. The current co-chairs of the board are Eileen Cardwell, Assistant Director, Human
Resource Department (651-767-8200 or eileen.cardwell@spps.org) and Mary Cathryn Ricker, President
of the Saint Paul Federation of Teachers (651-222-7303 or mc@spft.org). They may ask you to present
your concerns in writing.



ACHIEVEMENT OF TENURE PROGRAM

First Year Probationary Teachers

The Saint Paul Public Schools are committed to providing new teachers with the intensive support they
need to succeed.

First year probationary teachers will:

1.

2.

3.

Choose a mentor and receive coaching and support through the Mentor Program. Mentors are
exemplary teachers who are selected from a pool of candidates who apply for this role at their
school/site. Mentors must have training in District initiatives specific to the teaching assignment.
Participate in the Foundations Course (30 hours). This training may be during the school day or
after school.

Participate in summer training as assigned following the first probationary year.

Stipends or release time will be provided for all training days.

Mentor Program:

1.

7.

The Site Staff Development Coordinator will train new teachers in the Mentor Program, which
guides the professional development of non-tenured teachers. A handbook for this program will be
provided.

First year teachers (Mentees) will work with their principal and Site Staff Development
Coordinator to choose a mentor from their assigned site. This assignment should be in August
before school begins, or as soon as the first year teacher is assigned to the site. There may be some
exceptions to requiring an on-site mentor.

The Mentor and Mentee will confer at least weekly. During the year, the Mentor will observe
and/or model instruction at least six (6) times and help videotape two (2) lessons in the Mentee’s
classroom. All observations are followed by a conference to discuss instructional practices.
Mentees will be granted two (2) release days per school year to observe colleagues.

Mentors and Mentees will attend appropriate training sessions over the year to develop specific
skills in instructional practice that are aligned with the district school reform agenda.

Mentees will be able to choose a stipend, in-service credit, or college credit for completing the
Foundations Course.

Mentors will be able to choose either a stipend or in-service credits for their work with a mentee.

Evaluation

First year probationary teachers will have at least two (2) formal classroom observations based on the
Standards of Effective Teaching. A licensed administrator will complete these observations, post-
observation conferences, and a summary evaluation.



Contract Renewal

The principal will make a recommendation to renew or non-renew a probationary teacher’s contract.
This recommendation will be communicated to the teacher by May 15. The principal will then
forward this recommendation to the Superintendent. The Superintendent will review the principal’s
recommendation and submit a recommendation to the Board of Education for any probationary
teacher whose contract should be non-renewed and the employment relationship terminated. The
probationary teacher will receive notice of the Board of Education’s action before July 1.

Please Note: For specialized licensed personnel, such as social workers or psychologists, a Lead
Professional may conduct one of the formal observations. The Lead Professional would share the
results of this evaluation with the principal before the principal makes a recommendation to renew or
non-renew the contract.

Second Year Probationary Teachers

Second year probationary teachers who have less than three (3) years of teaching experience will be
required to meet with their mentor at least monthly.

Second year teachers with at least three (3) years of previous teaching experience may choose to
either participate in the Mentor Program or to be on a Professional Development Team at their site.
Choosing to be on a team includes the development of a Professional Development Plan (PDP). See
page 9 for a description of the PDP process.

Second Year Probationary teachers will also:

1. Participate in up to seven (7) days of professional development during the school year. This
training may be during the school day or after school.
2. Participate in content-focused coaching at their school site.

Stipends, release time, or in-service credits will be provided for all training days. Mentors will be
compensated with a stipend or in-service credits.

Evaluation

Second year probationary teachers will have at least two (2) formal classroom observations based on
the Standards of Effective Teaching. A licensed administrator will complete these observations,
post-observation conferences, and a summary evaluation.

Contract Renewal

The principal will make a recommendation to renew or non-renew a probationary teacher’s contract.
This recommendation will be communicated to the teacher by May 15.

The principal will then forward this recommendation to the Superintendent. The Superintendent will
review the principal’s recommendation and submit a recommendation to the Board of Education for
any probationary staff member whose contract should be non-renewed and the employment
relationship terminated.



The probationary staff member will receive notice of the Board of Education’s action before July 1.

Please Note: For specialized licensed personnel, such as social workers or psychologists, a Lead
Professional may conduct one of the formal observations. The Lead Professional would share the
results of this evaluation with the principal before the principal makes a recommendation to renew or
non-renew the contract.

Third Year Probationary Teachers

Third year teachers also need collegial support to master the Standards of Effective Teaching. They
will be required to participate on a Professional Development Team at their site. This includes the
development of a Professional Development Plan (PDP). See page 9 for a description of the PDP
process.

Evaluation
Third Year Probationary teachers will also:

1. Participate in up to seven (7) days of professional development.
2. Participate in content-focused coaching at the school site.

Third year teachers will have at least two (2) formal classroom observations based on the Standards
of Effective Teaching. A licensed administrator will complete these observations, post-observation
conferences, and a summary evaluation.

Contract Renewal

The principal will make a recommendation to renew or non-renew a probationary teacher’s contract.
This recommendation will be communicated to the teacher by May 15.

The principal will then forward this recommendation to the Superintendent. The Superintendent
will review the principal’s recommendation and submit a recommendation to the Board of
Education for any probationary staff member whose contract should be non-renewed and the
employment relationship terminated.

The probationary staff member will receive notice of the Board of Education’s action before July 1.

Please Note: For specialized licensed personnel, such as social workers or psychologists, a Lead
Professional may conduct one of the formal observations. The Lead Professional would share the
results of this evaluation with the principal before the principal makes a recommendation to renew
or non-renew the contract.



Professional Development and Assessment for
Tenured Teachers

Tenured teachers will choose one of the following options based on their experience, goals, and
needs.

Option One: Professional Development Team
Teachers who select this option will:

1. Create a Professional Development (PD) Team with one or more colleagues.

2. Develop a Professional Development Plan (PDP) each school year that is aligned with the
School Continuous Improvement Plan (SCIP). The PDP will focus on improving professional
practice to increase student achievement (see page 21 for the PDP format).

3. Collect data pertaining to student achievement in their classes, including such sources as client
surveys, test results, performance assessments, student work or other indicators of student
achievement.

4. Based on the above data, develop their PDP either as a team growth plan or as individual growth
plans that they share with their teammates.

5. Submit Part I of the PDP to the Site Staff Development Coordinator no later than October 18, 2006.

The Coordinator and/or principal will meet with and help guide the work of the PD Team.
6. Meet with the PD Team at least three times over the course of a school year.
7. Submit an end of year summary of professional growth (Part II of the PDP) to the Site Staff
Development Coordinator no later than May 4, 2007.

Teachers selecting the PD Team could choose from an array of professional development options.
Activities may include peer observation and coaching, action research, book study, or other
activities developed in consultation with the PD Team and the Site Staff Development Coordinator.

Option Two: Individual Professional Development

Teachers choosing this option will design an individual PDP each school year. They will follow all
of the steps for the PD Team process, except for steps one and six. They will work independently to
achieve their professional development goals.

Option Three: Annual Observation and Evaluation

Teachers choosing this option will have at least one (1) classroom observation, a post-observation
conference and a summary evaluation each year. The classroom observation will be completed by
a licensed administrator and will be based on the Standards of Effective Teaching. The teacher will
schedule the observation and follow-up conference with an administrator, and inform the site staff
development coordinator of the date the observation and conference were completed. The teacher
will also submit a reflection form to the site coordinator summarizing what the teacher learned
through the observation process.



The teacher will complete a self-assessment on the standards rubric to share with the administrator in
the post-observation conference. The summary evaluation form that is completed by the licensed
administrator will be placed in the teacher’s district personnel file. This option for an annual
evaluation may eventually be phased out.

Please Note:

Licensed administrators may observe teachers performing their contractual duties at any time.
Teachers may be placed on an Improvement Plan in accordance with district procedures and the
negotiated labor agreement between the Saint Paul Federation of Teachers and the Saint Paul Public

Schools.

It is understood that immediate disciplinary action may be taken at any time in cases involving non-
instructional problems.
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Teacher Assistance Program for Tenured Teachers

Teachers experiencing serious instructional difficulties may be placed on an Improvement Plan in
accordance with the following process:

Steps in the Development of an Improvement Plan for a Tenured Teacher:

1. If a principal has concerns about a tenured teacher’s instructional job performance, she/he will
conduct a classroom observation and evaluation using the Standards of Effective Teaching.

2. The principal will meet with the teacher to discuss the evaluation and point out areas in which the

teacher is not meeting standard. If the teacher’s overall job performance is below standard, the
principal and teacher will develop an informal written plan, entitled “Expectations for Job

Performance.” This plan will specify what the teacher is expected to do by what dates. This plan

will also identify resources (mentors, classes, feedback, modeling, Employee Assistance, etc.) to
help the teacher improve job performance.

3. On or about the time specified in the above plan, the principal will conduct a second evaluation
using the Standards of Effective Teaching. If the teacher’s overall job performance continues to
be below standard, an Improvement Plan will be developed.

4. The principal will draft an Improvement Plan and set a meeting with the teacher. The teacher has

the right to union representation at this meeting. The purpose of the meeting is to finalize the
Improvement Plan.

5. The Improvement Plan may utilize many of the same resources, but will be notification to the

teacher that job performance must improve if the teacher is to retain employment with the district.
A copy of the Improvement Plan will be sent to the Area Superintendent and the teacher’s district

personnel file.

6. On or about the date specified in the Improvement Plan, the principal will conduct a third
evaluation, based on the Standards of Effective Teaching. The principal will make a
recommendation to the Area Superintendent based on this evaluation.

7. The Area Superintendent will review the data pertaining to the recommendation, and will then
make a recommendation to the Superintendent to support or reject the principal’s
recommendation.

July, 2003
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Site Staff Development Program

Site Staff Development Committee

The Site Staff Development Committee will oversee the professional development program at each
school. This committee will ensure that the program is working effectively in its school and that it is
aligned with the School Continuous Improvement Plan (SCIP). The overall mission of this committee
is to help staff members continually improve professional practice.

The Site Staff Development Committee will include a site administrator and the Site Staff Development
Coordinator. Other members of the committee will represent various grade levels, subject areas, ELL,
and special education. Committees should have no fewer than four members. The responsibilities of
this committee are to:

1. Oversee site implementation of the Career in Education Program.

2. Develop and review the staff development section of the School Continuous Improvement Plan
(SCIP).

3. Approve the allocation of site staff development resources.

Site Staff Development Coordinator

The principal and staff development committee at each site will select a Site Staff Development
Coordinator to provide support for the Career in Education Program. The responsibilities of the
coordinator are to:

1. Organize Professional Development Plan (PDP) materials and activities and regularly update staff
on professional development information.

2. Ensure that all first and second year teachers receive information about the Achievement of Tenure
Program and choose a mentor teacher.

3. Collect and read Professional Development Plans and share these with the principal.
4. Coach teams or individuals in developing and implementing a PDP.
5. Identify resource people who can help coach teams or individuals in planning and implementing

their Professional Development Plans.
6. Attend district meetings and training sessions for Site Staff Development Coordinators.

12



W Saint Paul

PUBLIC SCHOOLS

DIRECTIONS FOR USE OF STANDARDS RUBRIC
FOR STAFF EVALUATION
Teachers

General Instructions

The Standards of Effective Teaching guide the process of professional development and evaluation of teachers.
The general expectations for using this tool to assess teacher performance are as follows:

1. The administrator will conduct a classroom observation that encompasses a complete lesson (30 — 60
minutes).

2. Both the administrator and teacher will fill out a separate rubric after the observation. Each will place a
letter in the blank that best describes observed behavior or overall performance. The rating in each gray area
(category) reflects performance for all of the standards in that category. Where applicable, references to the
Principles of Learning are given for various performance standards. A description for each of the nine
Principles of Learning is given in the Appendix to THE SAINT PAUL CAREER IN EDUCATION
PROGRAM booklet.

3. [Ifthe evaluation is completed first semester, use the fall designation, if second semester, use the spring
designation. In this way, one rubric can be used for both required evaluations.

Fall: Mark an “F” Spring: Mark an “S”
Example:
MEETS STANDARD
Environment of Below Standard Area for Area of Above Standard
Respect and Growth Solid Performance Strength
Rapport F S

4. The administrator will hold a conference with the teacher following each classroom observation to discuss the
observation and other things known about that teacher’s overall job performance.

5. At the end of the school year, the administrator will provide a copy of the entire document for the teacher, and
send a copy of the summary evaluation page to the teacher’s district personnel file.

Timelines

1. For non-tenured teachers, the first evaluation is completed by December 15, and the second evaluation is
completed by May 1 each school year.

2. Teachers who are recommended for contract non-renewal are notified of this recommendation by May 15 of

each school year.

For tenured teachers who choose evaluation, the evaluation is completed by May 15 each school year.

4. The conference following the observation is completed within ten school days of the observation, preferably
sooner.

5. The Summary Evaluation page of the rubric is completed by the administrator and sent to the teacher’s
Personnel File by June 30 of each school year.

98]
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STANDARDS OF EFFECTIVE TEACHING Saint Paul Public Schools

Observer Site Teacher
Time of Observation: From: To: Date Subject/Grade
From: To: Date Subject/Grade

The Saint Paul Public Schools’ Strategic Plan includes the implementation of research-based best practice approaches to
instruction in core academic areas. The Standards of Effective Teaching reflect this best practice approach to instruction.
Decades of research on best practices have been summarized by the Institute for Learning at the University of Pittsburgh in
nine Principles of Learning. Each of these nine principles describes an important quality of good instruction and is especially
applicable to education based on high standards and expectations for all students. Two of the Principles, Organizing for
Effort and Socializing Intelligence, are very broad in scope and apply to a school’s entire instructional program. The other
seven Principles are referenced, where applicable, throughout the standards in this document in order to provide further
guidance in developing ones professional teaching practice. A description of each of the nine Principles of Leaning is given
in the Appendix of THE SAINT PAUL CAREER IN EDUCATION PROGRAM booklet.

Instructions: Place a letter in the blank that best describes observed behavior or overall performance.
Fall: Mark an “F” Spring: Mark an “S”

DOMAIN 1: ELEMENTS OF EFFECTIVE INSTRUCTION

Skill Area Performance Level
MEETS STANDARD
Effective Below Standard Area for Area of Above Standard
Instructional Growth Solid Performance Strength
Practices _ —S —
I. A Lessons lack some or all Lessons are based on standards and reflect Lessons are exceptionally

See: Academic Rigor,
Clear Expectations, &
Fair and Credible
Evaluations

of the expected
components

objectives, methods, and means of assessment

well prepared

I. B
See: Academic Rigor

Lessons lack some or all
of the elements of
effective instruction, (such
as direct instruction,
modeling, practice,
assessment or re-teaching)
that results in minimal
increased student
achievement

Implements effective instruction that results in
increased student achievement for all students
over time

Actively researches best
practices for instruction
and implements them into
the classroom, resulting in
significant increases in
student achievement for
all students

I. C Minimal or no variation in | Varies instructional strategies to meet individual | Instructional strategies are
instructional strategies needs highly varied to meet
individual needs
I.D Limited use of student Uses student work to assess the effectiveness of | Teaches students to
See: Clear Expectations | work to assess the lessons and plans new lessons accordingly effectively assess their
& Self-management of | effectiveness of lessons own work toward standard
Learning
L. E Does not effectively teach | Teaches students to effectively use technology in | Teaches students to access
students to use technology | learning and present information
in learning using a variety of
technologies
Notes:
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MEETS STANDARD

Knowledge of Below Standard Area for Area of Above Standard
Content Growth Solid Performance Strength
L. F Makes content errors or Displays solid content knowledge Displays extensive content
does not correct student knowledge
errors
I. G Does little to include Content includes contributions of diverse groups | Continuously seeks and

See: Academic Rigor

contributions of diverse
groups

incorporates new and
diverse content

I.H
See: Academic Rigor

Few, if any, connections
are built within and among
subject areas

Instruction builds connections within and among
subject areas

Instruction is highly
effective in building
connections within and
among subject areas

Notes:
MEETS STANDARD
Communication Below Standard Area for Area of Above Standard
Growth Solid Performance Strength
LI Oral and/or written Oral and written language is clear and correct, Oral and written language

See: Clear Expectations

language is unclear or
incorrect, and/or
inappropriate

and appropriate for students

is correct and expressive,
enriching the lesson for
students

L.J
See: Clear Expectations

Directions are confusing

Directions and procedures are clear, appropriate,
and are modified as needed

Directions and procedures
are clear and anticipate
student misunderstanding

I. K Accommodations for Accommodations are made for English Multiple and highly
English Language Language Learners while encouraging students effective accommodations
Learners are inadequate or | to communicate in English are made for English
ineffective Language Learners
Notes:

MEETS STANDARD

Questioning and Below Standard Area for Area of Above Standard
Discussion Growth Solid Performance Strength
L. L Questions are often lower | Uses a range of questions from simple Questions lead to students

See: Academic Rigor &
Accountable Talk

order- knowledge and
comprehension - and elicit
limited student response

understanding to analysis and evaluation

creating their own
conceptual frameworks

I. M
See: Accountable Talk

Involves few students in
the discussion

Engages students in the discussion, modifying
techniques as needed

Facilitation leads to
student driven discussion

Notes:

MEETS STANDARD

Maintaining Below Standard Area for Area of Above Standard
Students in Growth Solid Performance Strength

Learning

I. N Limited or no link Effectively links new information with student’s | Creates a strong link

See: Academic Rigor

between new information
and prior knowledge and
experience

knowledge and experience

between new information
and student knowledge
and experience
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I.O
See: Academic Rigor &

Activities and assignments
are often “busy work”

Students are involved in activities that capitalize
on their interests, abilities and experiences

Students initiate activities
that result in new

Self-management of understandings
Learning
L. P There is limited or no Student’ diverse backgrounds, language, and Designs lessons that
accommodation for learning styles are effectively accommodated effectively incorporate the
diverse backgrounds and diversity of the classroom
learning styles
Notes:
MEETS STANDARD
Feedback to Below Standard Area for Area of Above Standard
Students Growth Solid Performance Strength
L. Q Instructional feedback is Instructional feedback is constructive and given Instructional feedback is
See: Clear Expectations | late and /or inconsistent in a timely manner based on clear standards
& Self-management of and modified to account
Learning for individual differences
L. R Student’s records are Student records show progress toward standards Student records show
See: Clear Expectations | disorganized and/or not and are shared regularly with students progress toward standards
& Self-management of used for guiding and are actively used by
Learning instruction students to improve their
own performance
Notes:

DOMAIN 2: THE CLASSROOM ENVIRONMENT

Skill Area

Performance Level

MEETS STANDARD

See: Accountable Talk

climate in which student

interactions are generally respectful and

Environment of Below Standard Area for Area of Above Standard

Respect and Growth Solid Performance Strength

Rapport

II. A Relationships with Builds positive relationships with students that Strengthens relationships
students are not positive are appropriate to developmental, cultural and with students through
and/or do not account for socioeconomic differences home visits, school events
developmental, cultural or or community
socioeconomic differences involvement

II. B Creates a classroom Creates a classroom climate in which student Creates an exceptional

climate within the

See: Clear Expectations

communicate the
importance of the work or
display work to standard

displays/shares work to standard

interactions are appropriate classroom
disrespectful or
inappropriate
Notes:
MEETS STANDARD
Environment for Below Standard Area for Area of Above Standard
Learning Growth Solid Performance Strength
II. C Does not effectively Communicates the importance of the work and Engages students in

defining the importance of
the work and developing
work to standard
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II. D Fails to clearly Clearly communicates standards for student Clearly communicates
See: Clear Expectations | communicate standards work and provides tools to assess them standards and students can
& Self-management of for student work and/or articulate their progress
Learning provide tools to assess toward them

them

II. E Classroom is cluttered, Classroom is well organized and Physical resources are
disorganized, not instructional resources are accessible used in highly creative
conducive to learning ways to maximize

learning

Notes:

MEETS STANDARD

Managing Below Standard Area for Area of Above Standard

Classroom Growth Solid Performance Strength

Procedures -

II. F Students are inconsistently | Students are engaged in their work Students are engaged in
engaged in their work or their work and eager to
off task contribute

II. G Considerable instructional | Smooth transitions and efficient handling of non- | Exceptionally smooth
time is lost to transitions instructional tasks are evident transitions and very
and non-instructional tasks minimal instruction time

lost to non-instructional
tasks

II. H Some needed equipment Materials and equipment are well prepared and Materials are
or materials are missing or | ready exceptionally well
their use is poorly planned prepared

II. T Does not set clear Sets clear expectations for the work of Sets clear expectations
expectations for paraprofessionals and volunteers and trains
paraprofessionals and paraprofessionals and
volunteers volunteers to effectively

meet them

Notes:

Managing Student
Behavior

Below Standard

MEETS STANDARD

Area of
Strength

Area for

Growth Solid Performance

Above Standard

Standards of conduct are

Standards of conduct are clear to all students and

Effectively involves

II. J
unclear and/or not are followed students in establishing,
followed by students reviewing, and enforcing

standards of conduct

II. K Teacher does not Effectively monitors student behavior and works | Implements highly
effectively monitor to minimize disruptions effective and proactive
student behavior classroom management

II. L Teacher response to Teacher response to student misbehavior is Response to misbehavior
misbehavior is timely, appropriate and effective is highly effective and
inconsistent, ineffective, differentiated
or disrespectful

Notes:
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DOMAIN 3: PROFESSIONAL RESPONSIBILITIES

Skill Area Performance Level
MEETS STANDARD
Attendance/Attire/ Below Standard Area for Area of Above Standard
Student Records Growth Solid Performance Strength
L. A Absences or tardiness Has good attendance with effective lesson plans
negatively affect learning | available if absent
due to frequency, lack of
preparation, or both
III. B Attire may be Appropriate attire
inappropriate
III. C Student attendance Student attendance records, report cards and
records, report cards and files are accurate and complete
files are inaccurate and/or
incomplete
Notes:
MEETS STANDARD
Informing and Below Standard Area for Area of Above Standard
Engaging Families Growth Solid Performance Strength
III. D Fails to effectively Effectively communicates with parents regarding | Fosters frequent and
communicate with parents | individual student’s progress effective dialogue with
regarding individual parents about their child
student’s progress
III. E Families are rarely Efforts to engage families in the instructional Students are taught to help

See: Clear Expectations

engaged in the
instructional program

program are frequent

engage their families in
the instructional program

III. F Makes minimal efforts to Identifies resources that provide student and Initiates and processes
identify resources or refer | family support student and family use of
students for help resources

Notes:

MEETS STANDARD

Professional Growth Below Standard Area for Area of Above Standard
Growth Solid Performance Strength

II1. G Ignores or minimizes Open to feedback from colleagues and Actively seeks feedback
feedback from colleagues supervisors from colleagues and
and supervisors supervisors

III. H Participates in Regularly participates in opportunities for Seeks out and regularly
professional development | professional development participates in professional
if required or at a minimal development and shares
level information with others

I 1 Client feedback is only Uses parent and student feedback surveys to A variety of client
solicited if required and improve professional practice feedback surveys are
results are ignored or sought and effectively
minimized used to improve

professional practice
Notes:
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MEETS STANDARD

Service to the Below Standard Area for Area of Above Standard

Profession Growth Solid Performance Strength

1. J Impedes the process of Works effectively as a member of a team or Takes leadership on
team or departmental department school teams or
meetings committees

I1. K Rarely collaborates with Effectively collaborates with specialists Exceptional collaboration
specialists with specialists

L. L Tends to be isolated or Assists other educators when appropriate, such Contributes to the
avoids professional as mentoring profession by serving on
discussions local, state, or national

committees

Notes:

DUE PROCESS MEETS STANDARD

for Special Below Standard Area for Area of Above Standard

Education Growth Solid Performance Strength

Staff

See: Standards of
Effective Due Process

Due Process procedures
frequently are not
completed in a timely
manner

Due Process procedures are completed in a
timely manner

Due Process procedures
are consistently completed
in a timely manner

Notes:
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SAINT PAUL PUBLIC SCHOOLS
Standards of Effective Teaching

Below Standard

SUMMARY EVALUATION
MEETS STANDARD Above Standard
Area for Area of
Growth Strength

I. Effective Instructional
Practices

II. Knowledge of Content

III. Communication

IV. Questioning and
Discussion

V. Maintaining Students
in Learning

VI. Feedback to Students

VII. Environment of
Respect and Rapport

VIII. Environment for
Learning

IX. Managing Classroom
Procedures

X. Managing Student
Behavior

XI. Attendance/Attire/
Student Records

XII. Informing and
Engaging Families

XIII. Professional Growth

XIV. Service to the
Profession

XV. Due Process
(Special Education only)

SUMMARY EVALUATION:

Please rate the overall performance of

Below Standard
1 2
Comments:

Teacher

Meets Standard
3 4

Above Standard
5

Signed:

Date:

Principal/Assistant Principal

This performance appraisal has been discussed with me and I have received a complete copy of it. Teachers may submit a

letter pertaining to this evaluation to their personnel file.

Signed:

Date:

C: Personnel File (Send Summary Evaluation page only)

20
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Saint Paul Public Schools
Professional Development Plan (PDP)

Team Members:

Part I — Submit to your site staff development coordinator no later than October 18, 2006.
Your PDP should align with the continuous improvement efforts at your school (SCIP).

1. This is the goal of our PDP and how it relates to the building SCIP and District/Program/site
initiatives:

2. This is why we chose this goal:

(Include baseline data: e.g. passing rates in courses, student work, trend analysis of test scores, classroom or
standardized assessments, teacher observation, etc.)

3. These are the strategies we will use to reach our goal:

4. This is how we will measure student results:

21



5. These are the dates we will meet (recommend at least 6 times each school year) and what we

will do at our meetings:

(Examples of activities: examine student work; discuss books or articles,; conduct peer coaching cycles;
analyze student data; plan lessons with colleagues, work with small learning community team; participate on a
focused inquiry or school literacy team at the secondary level, review videotapes of instruction, etc.)

Date: Activity:

Signatures:

Date:

Site Staff Development Coordinator

Date:

Principal
Part II — Submit to your Site Staff Development Coordinator no later than May 4, 2007.

6. Summarize the results of your PDP, including how these results shape plans for future
instruction.

Signatures:

Date:

Site Staff Development Coordinator

Date:

Principal
September 2006
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SAMPLE PDP: WRITING - 2" AND 3" GRADE TEAM

Saint Paul Public Schools
Professional Development Plan (PDP)

Team Members:

Part I — Submit to your Site Staff Development Coordinator no later than October 18, 2006.
Your PDP should align with the continuous improvement efforts at your school (SCIP).

1.

This is the goal of our PDP:

Members of our team have taken Level I Writer’s Workshop training and we will work together
to implement the components of Writer’s Workshop into our daily instruction and measure the
impact on student writing. Our goal will be to have 80% of our students meet or exceed the
writing standards by the end of the school year.

This is why we chose this goal:
(Include baseline data: e.g. passing rates in courses, student work, trend analysis of test scores, classroom or
standardized assessments, teacher observation, etc.)

This goal aligns with a school wide effort to implement Balanced Literacy at all grade
levels. It relates to a need to raise literacy achievement levels across the school. In the
last five years, our overall percentile reading scores on the MAT-7 have been 35%, 38%,
30%, 39%, and 42%. Improving writing relates to improving reading achievement.

These are the strategies we will use to reach our goal:

a) We will each take a turn videotaping our mini lessons and selected student conferences to
bring to a team meeting. At the meeting, we will watch the tape and discuss the
instructional practices demonstrated.

b) We will also examine student work to assess the effectiveness of the Writer’s Workshop
process. We will compare student writing from early in the year to student writing at
intervals during the year from all of our classes.

c) We will use the NCEE standards and classroom developed rubrics to periodically assess
students’ work to ensure that they are on track to meet or exceed standards in writing by
the end of the school year.

This is how we will measure student results of our PDP:

a) We will compare student writing samples over time.

b) We will identify changes in instructional practice that resulted in higher levels of student
work, as seen on videotape and resulting student work.

c) We will judge student work based on a rubric that incorporates the NCEE English
Language Arts standards for 2™ and 3™ grades.

d) We will examine reading test scores for students who are taught using Writer’s
Workshop over time.
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SAMPLE PDP: WRITING - 2" AND 3" GRADE TEAM

5. These are the dates we will meet (recommend at least 6 times each school year) and what we

will do at our meetings.

(Examples of activities: examine student work; discuss books/articles,; conduct peer coaching cycles; analyze
student data; plan lessons with colleagues; work with small learning community team, participate on a focused
inquiry or school literacy team-secondary, review videotapes of instruction, etc.)

September - Set schedule for videotapes. Discuss process for developing writing rubrics in
each classroom. Examine baseline student writing products.

October - View first tape - discuss. Examine student writing samples from that classroom.
Identify strategies to improve student writing products.

November - Second tape - same process

December - Third tape - same process

January - Fourth tape - same process

February - Examine student work from beginning of year to date.

March - No meeting

May - Examine end of year student writing samples, compare to beginning writing samples,
discuss anecdotal data on changes in students as writers. Assess how many students have
met or exceeded writing standards.

Signatures:

Date:

Site Staff Development Coordinator

Date:

Principal

Part Il - Submit to your Site Staff Development Coordinator no later than May 4, 2007:

6. Summarize the results of your PDP:
By the end of the school year, 82% of our students met or exceeded standard. We will plan

to track these students over time to determine if this helps to improve their reading scores on
future standardized tests.

Signatures:

Date:

Site Staff Development Coordinator

Date:

Principal
September 2006
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SAMPLE PDP: READING - GRADE 6

Saint Paul Public Schools
Professional Development Plan (PDP)

Team Members:

Part I — Submit to your site staff development coordinator no later than October 18, 2006.
Your PDP should align with the continuous improvement efforts at your school (SCIP).

1. This is the goal of our PDP:
Increase the reading comprehension scores of my 6™ grade reading group.

2. This is why we chose this goal:
(Include baseline data: e.g. passing rates in courses, student work, trend analysis of test scores, classroom or standardized
assessments, teacher observation, etc.)

During the previous school year, our reading comprehension scores school-wide decreased.
This reading group is starting the year significantly below grade level in reading
comprehension.

3. These are the strategies we will use to reach our goal:

I will teach the 14 behaviors that good readers use from the book Reading Strategies that
Work. Students will practice these behaviors in school and at home. Students will show me
that they are using the reading strategies by writing the process they used to help with
meaning and understanding over time.

4. This is how we will measure student results:

a) Students will be tested using the SRI Reading Inventory in the fall and again in the
spring.

b) I will track the number of reading strategies that students use in fall and compare that to
the number they are using in spring.

5. These are the dates we will meet (recommend at least 6 times each school year) and what we

will do at our meetings:

(Examples of activities: examine student work, discuss books or articles; conduct peer coaching cycles;
analyze student data; plan lessons with colleagues, work with small learning community team; participate on a
focused inquiry or school literacy team at the secondary level, review videotapes of instruction, etc.)

September: Every student is tested using the reading SRI reading inventory. Every student is also
asked how many of the reading strategies they currently use. Teach and model one strategy, and have
students practice using the strategy in classroom and home reading. Teach how to record their use of
the reading strategies on a process form.
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SAMPLE PDP: READING - GRADE 6

October: Teach, model, and have students practice using one new reading strategy every few weeks.
Incorporate these strategies into their regular reading instruction so that the skill is not taught in
isolation. Continue to check on their use of the reading strategy through written process forms.

November — March: Continue the same process as above.

May: Conduct post-testing using the SRI reading inventory and also interview students to see how
many of the reading strategies they are now using on a regular basis.

Signatures:

Date:

Site Staff Development Coordinator

Date:

Principal
Part II — Submit to your Site Staff Development Coordinator no later than May 4, 2007.
6. Summarize the results of your PDP:
Fall Spring
SRI Inventory lexile scores: (875 score = 6.2 grade level)

Range: 354 — 768 718 — 1039
Average: 595 828

Average growth in reading comprehension scores: 2.32 years growth

Average number of reading strategies students reported using:

5.5 18.4

If these students continue their rate of growth, they will be at grade level very soon. I would
hope to use this process again next year, but hopefully with a group of colleagues so we

could give each other feedback and assistance.

Signatures:

Date:

Site Staff Development Coordinator

Date:

Principal

September 2006
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SAMPLE PDP: MIDDLE SCHOOL SPECIAL EDUCATION

Saint Paul Public Schools
Professional Development Plan (PDP)

Team Members:

Part I — Submit to your site staff development coordinator no later than October 18, 2006.
Your PDP should align with the continuous improvement efforts at your school (SCIP).

1. This is the goal of our PDP:

To reduce to 35% the number of special education students in our Resource program who
fail in two (2) or more of their mainstream classes.

2. This is why we chose this goal:
(Include baseline data: e.g. passing rates in courses, student work, trend analysis of test scores, classroom or
standardized assessments, teacher observation, etc.)

Last school year, 70% of the students in the Resource class failed at least 2 of their
mainstream classes.

3. These are the strategies we will use to reach our goal:

a) All Resource students will complete a Multiple Intelligence survey that that will help
them identify their own areas of strength.

b) We will teach the students what the results of the survey mean about how they learn
best and also teach and practice study skills that work best for each type of intelligence.

c) We will also teach social skills that will help our students take the risk to try new
learning.

4. This is how we will measure student results:

We will compare the percentage of our students failing two (2) or more classes from 2005-06 to
2006-07.

5. These are the dates we will meet (recommend at least 6 times each school year) and what

we will do at our meetings:

(Examples of activities: examine student work, discuss books or articles,; conduct peer coaching cycles;
analyze student data, plan lessons with colleagues; work with small learning community team, participate on
a focused inquiry or school literacy team at the secondary level, review videotapes of instruction, etc.)

September: Every student in our resource room is given the multiple intelligence survey. We will

meet to discuss the results of the surveys, and begin planning for instruction based on the survey
results.
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SAMPLE PDP: MIDDLE SCHOOL SPECIAL EDUCATION

October: Teach, model, and have students practice study skills that are aligned with their strengths
from the survey. Teach how to compensate for areas of weakness. Begin teaching social skills.
Meet to discuss the response of the students to the new approach and how to measure application to
mainstream classes.

November — March: Continue modeling and practicing new skills during Resource time. Observe
students in mainstream classes to determine whether the skills are being applied. Discuss student
achievement with mainstream teachers. Meet each month to discuss the results of further
intervention.

May: Examine grade report and measure the difference in number of classes failed for all students in
the Resource program.

Signatures:

Date:

Site Staff Development Coordinator

Date:

Principal
Part II — Submit to your Site Staff Development Coordinator no later than May 4, 2007.

6. Summarize the results of your PDP.

From October, 2006 to April, 2007, the percentage of students failing two (2) or more of
their mainstream classes was 14.4%. This far exceeded our goal of cutting the two (2) class
failure rate from 70% to 35%. We will continue to use these strategies in the next school
year.

Signatures:

Date:

Site Staff Development Coordinator

Date:

Principal

September 2006
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Team Members:

SAMPLE PDP: HIGH SCHOOL

Saint Paul Public Schools
Professional Development Plan (PDP)

Part I — Submit to your site staff development coordinator no later than October 18, 2006.
Your PDP should align with the continuous improvement efforts at your school (SCIP).

1.

This is the goal of our PDP:
To increase the number of students who pass all of their core content courses.

This is why we chose this goal:
(Include baseline data: e.g. passing rates in courses, student work, trend analysis of test scores, classroom or
standardized assessments, teacher observation, etc.)

19.3% of grade ten students at our school have failed at least one of their core content courses in the
past 2 years. This severely limits their participation and performance in the kinds of upper level
academic courses vital to their success in high school and to the sustainable implementation of our
small learning community reforms.

These are the strategies we will use to reach our goal:

Our Focused Inquiry Project will be to incorporate two specific instructional strategies into our core
content courses. We will specifically implement a project based learning experience and an ongoing
feedback/assessment procedure. We will discuss with the team what we plan for each strategy, and
how we balance the need for academic rigor with the need to build on student needs and skills. We
will also discuss the plan and implementation of the process with our coach.

This is how we will measure student results:

a) We will administer a pre- and post- course test designed to measure content learning and
student attitudes about the specific content.

b) We will compare failure rates from our core content classes this year to the previous three
years.

These are the dates we will meet (recommend at least 6 times each school year) and what we

will do at our meetings:

(Examples of activities: examine student work, discuss books or articles,; conduct peer coaching cycles;
analyze student data; plan lessons with colleagues, work with small learning community team; participate on a
focused inquiry or school literacy team at the secondary level, review videotapes of instruction, etc.)
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SAMPLE PDP: HIGH SCHOOL

September: Meet to discuss the pre-post test design, discuss the specific project each team member
will use as well as the specific feedback/assessment procedure we will use. We will invite our coach
to this meeting.

October: We will meet to review the pre-test results with our students and use the assessment
information to plan further lessons in the content area. We will discuss what the assessment results
tell us about needs for re-teaching using a different instructional method.

November: We will each bring two (2) samples of student work related to the content area and
examine the work products for evidence of student learning and areas of misunderstanding. We will
discuss ways to address the errors and build on the learning.

December: No meeting

January: We will repeat the same 3 meeting plans for 2™ semester

February: As above

March: As above

May: We will look at the grades and student work and compare to last school year. We will discuss
changes we would like to make to our Focused Inquiry Project for next year.

Signatures:

Date:

Site Staff Development Coordinator

Date:

Principal

Part II — Submit to your Site Staff Development Coordinator no later than May 4, 2007.

6. Summarize the results of your PDP.
This school year, 9.3% of our 10" grade students failed one or more of their core content
courses. This exceeded our goal of reducing the failure rate by 50%. We will continue using
these instructional strategies in the next school year.
Signatures:
Date:
Site Staff Development Coordinator
Date:

Principal

September 2006
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institute for f learning

The Principles of Learning

Organizing for Effort

An effort-based school replaces the assumption that aptitude determines what and how much
students learn with the assumption that sustained and directed effort can yield high achievement
for all students. Everything is organized to evoke and support this effort, to send the message that
effort is expected and that tough problems yield to sustained work. High minimum standards are
set and assessments are geared to the standards. All students are taught a rigorous curriculum,
matched to the standards, along with as much time and expert instruction as they need to meet or
exceed expectations.

* Clear and high expectations.

* Fair and credible evaluations.

* Recognition of accomplishment.
* Curriculum geared to standards.

Clear Expectations

If we expect all students to achieve at high levels, then we need to define explicitly what we
expect students to learn. These expectations need to be communicated clearly in ways that get
them “into the heads” of school professionals, parents, the community and, above all, students
themselves. Descriptive criteria and models of work that meets standards should be publicly
displayed, and students should refer to these displays to help them analyze and discuss their
work. With visible accomplishment targets to aim toward at each stage of learning, students can
participate in evaluating their own work and setting goals for their own effort.

» Standards available and discussed.

* Models of student work.

* Students judge their own and others’ work.
* Intermediate expectations specified.

* Families and community informed.

Fair and Credible Evaluations

If we expect students to put forth sustained effort over time, we need to use assessments that
students find fair; and that parents, community, and employers find credible. Fair evaluations are
ones that students can prepare for: therefore, tests, exams and classroom assessments—as well as
the curriculum—must be aligned to the standards. Fair assessment also means grading against
absolute standards rather than on a curve, so students can clearly see the results of their learning
efforts. Assessments that meet these criteria provide parents, colleges, and employers with
credible evaluations of what individual students know and can do.

* Exams referenced to standards.

* Curriculum and assessments aligned.

* Grading against absolute standards, not curve.

* Reporting system makes clear how students are progressing toward expected standards.
* Public accountability systems and instructional assessments aligned.

© 2005 UNIVERSITY OF PITTSBURGH

33



Recognition of Accomplishment

If we expect students to put forth and sustain high levels of effort, we need to motivate them by
regularly recognizing their accomplishments. Clear recognition of authentic accomplishment is a
hallmark of an effort-based school. This recognition can take the form of celebrations of work
that meets standards or intermediate progress benchmarks en route to the standards. Progress
points should be articulated so that, regardless of entering performance level, every student can
meet real accomplishment criteria often enough to be recognized frequently. Recognition of
accomplishment can be tied to opportunity to participate in events that matter to students and
their families. Student accomplishment is also recognized when student performance on
standards-based assessments is related to opportunities at work and in higher education.

* Frequent recognition of student work.

* Recognition for real accomplishment.

* Clearly demarcated progress points.

* Celebration with family and community.

* Employers and colleges recognize accomplishments.

Academic Rigor in a Thinking Curriculum

Thinking and problem solving will be the “new basics” of the 21* century. But the common idea
that we can teach thinking without a solid foundation of knowledge must be abandoned. So must
the idea that we can teach knowledge without engaging students in thinking. Knowledge and
thinking are intimately joined. This implies a curriculum organized around major concepts that
students are expected to know deeply. Teaching must engage students in active reasoning about
these concepts. In every subject, at every grade level, instruction and learning must include
commitment to a knowledge core, high thinking demand, and active use of knowledge.

* Commitment to a Knowledge Core
- An articulated curriculum that avoids needless repetition and progressively deepens
understanding of core concepts.
- Curriculum and instruction organized around major concepts.
- Teaching and assessment focus on mastery of core concepts.

* High Thinking Demand
- Students expected to raise questions, to solve problems, to reason.
- Challenging assignments in every subject.

Extended projects.

Explanations and justification expected.

Reflection on learning strategies.

* Active Use of Knowledge
- Synthesize several sources of information
- Test understanding by applying and discussing concepts.
- Apply prior knowledge.
- Interpret texts and construct solutions.
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Accountable TalkS"

Talking with others about ideas and work is fundamental to learning. But not all talk sustains
learning. For classroom talk to promote learning it must be accountable to the learning
community, to accurate and appropriate knowledge, and to rigorous thinking. Accountable
Talk®™ seriously responds to and further develops what others in the group have said. It puts
forth and demands knowledge that is accurate and relevant to the issue under discussion.
Accountable Talk™ uses evidence appropriate to the discipline (e.g., proofs in mathematics, data
from investigations in science, textual details in literature, documentary sources in history) and
follows established norms of good reasoning. Teachers should intentionally create the norms and
skills of Accountable Talk™ in their classrooms.

* Accountability to the Learning Community
- Students actively participate in classroom talk.
- Listen attentively.
- Elaborate and build on each other’s ideas.
- Work to clarify or expand a proposition.

* Accountability to Knowledge
- Specific and accurate knowledge.
- Appropriate evidence for claims and arguments.
- Commitment to getting it right.

* Accountability to Rigorous Thinking

- Synthesize several sources of information.

- Construct explanations and test understanding of concepts.
Formulate conjectures and hypotheses.
Employ generally accepted standards of reasoning.
Challenge the quality of evidence and reasoning.

Socializing Intelligence

Intelligence is much more than an innate ability to think quickly and stockpile bits of knowledge.
Intelligence is a set of problem-solving and reasoning capabilities along with the habits of mind
that lead one to use those capabilities regularly. Intelligence is equally a set of beliefs about
one’s right and obligation to understand and make sense of the world, and one’s capacity to
figure things out over time. Intelligent habits of mind are learned through the daily expectations
placed on the learner. By calling on students to use the skills of intelligent thinking—and by
holding them responsible for doing so—educators can “teach” intelligence. This is what teachers
normally do with students they expect much from; it should be standard practice with all
students.

* Beliefs
- | have the right and obligation to understand and make things work.
- Problems can be analyzed and | am capable of that analysis.

* Skills
- A toolkit of problem-analysis skills (meta-cognitive strategies) and good intuition about when
to use them.
- Knowing how to ask questions, seek help, and get enough information to solve problems.

* Dispositions

- Habits of mind.
- Tendency to try actively to analyze problems, ask questions, get information.
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Self-management of Learning

If students are going to be responsible for the quality of their thinking and learning, they need to
develop—and regularly use—an array of self-monitoring and self-management strategies. These
metacognitive skills include noticing when one doesn’t understand something and taking steps to
remedy the situation, as well as formulating questions and inquiries that let one explore deep
levels of meaning. Students also manage their own learning by evaluating the feedback they get
from others; bringing their background knowledge to bear on new learning; anticipating learning
difficulties and apportioning their time accordingly; and judging their progress toward a learning
goal. These are strategies that good learners use spontaneously and all students can learn through
appropriate instruction and socialization. Learning environments should be designed to model
and encourage the regular use of self-management strategies.

* Meta-cognitive strategies explicitly modeled, identified, discussed, and practiced.

» Students play active role in monitoring and managing the quality of their learning.

* Teachers scaffold student performance during initial learning, gradually remove supports.
» Students become agents of their own learning.

Learning as Apprenticeship

For many centuries most people learned by working alongside an expert who modeled skilled
practice and guided novices as they created authentic products or performances for interested and
critical audiences. This kind of apprenticeship allowed learners to acquire complex
interdisciplinary knowledge, practical abilities, and appropriate forms of social behavior. Much
of the power of apprenticeship learning can be brought into schooling by organizing learning
environments so that complex thinking is modeled and analyzed, and by providing mentoring
and coaching as students undertake extended projects and develop presentations of finished
work, both in and beyond the classroom.

» Students create authentic products and performances for interested critical audiences.
* Experts critique and guide student work.

* Finished work meets public standards of quality.

* Learning strategies are modeled.
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